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District Staff, 
Hello – I hope this newsletter finds you well.  On November 9th, I shared some thoughts regarding Special Education with 
the high school staff, and then followed up that time with an email to both the high school and middle school. I feel as if 
the message is important enough that I would like to share some of it here with everyone: 
 
1. Here is what I shared to the GHS/GMS Staff: No one is “Grant’s Kid” or “Suzanne’s Kid” (insert the name of the special 
education teacher in your building). If we ever truly desire for our students with disabilities to build self-reliant skills, it is 
everyone’s responsibility to find a way to “pull them up from the top,” rather than the status quo of “pushing them up 
from the bottom.”  Universal Design for Learning, such as speech-to-text, is a wonderful, simple, free tool on every 
Chromebook that gives some students with disabilities equitable access to show you how capable they are. If we get lost 
in the forest because we are staring at trees that may not be “here and now” important (spelling, handwriting, etc.), and 
our focus on those trees means we lose valuable time building up the skills they do need to be self-reliant students, we 
still have work to do. Here is the context for everyone: Important skills are taught and reinforced in resource rooms, but 
just like anything else, if we assume the only place for those skills to be used is in a single place for a relatively short 
period of time (i.e., special education pull-out services), the growth of those skills will always be hamstrung. For us to 
see full growth and potential, those skills must be reinforced in every learning setting, which means all teachers must (a) 
know their student’s IEP goals; (b) be mindful of those goals during your lesson planning and execution; and (c) do not 
“other” our special education students but see that all of us must pull them up towards success. 
 
2. Here is what I shared to the GHS/GMS Staff: Your students with disabilities desperately need one thing from you: 
regular, timely, targeted feedback. They must know what they need to work on, and they must be able to predict their 
outcomes on upcoming formatives and summatives. This is a time-intensive strategy and I know you are time-poor, but 
this strategy is so well researched that there is no debate: if you take the time to get them regular, timely, targeted 
feedback, their engagement, growth, and achievement will improve. Period. Small victories become big victories, success 
begets success, confidence grows, and they’re off… Here is the context for everyone: If you are not doing this already, 
and you make just this one change (increasing the frequency of feedback you give your students with disabilities), you 
will see them improve. If you are doing this and not seeing the growth you’d expect, consider (a) reflecting on if the 
feedback you’re giving is being received by them or not (effective communication is a two-way process); and (b) 
reaching out and allowing me the opportunity to brainstorm with you. 
 
3. What do to do if a student needs more help? If the student is already on an IEP and you have concerns about their 
growth and progress, consult with their case manager.  If they are not on an IEP and you believe additional intervention 
support is needed (which may or may not lead to a conversation regarding special education eligibility), initiate the CARE 
Team Packet in your building. If you have questions regarding a Section 504 plan (student is on one or questions 
regarding eligibility for one), seek out Sara Broadhurst (GES), Aloha Yoshinaga (GMS) or Laura Zurita (GHS).  
 
4. Highlighting Disability Services: What is the difference between OT and PT? A most basic difference between 
physical therapy (PT) and occupational therapy (OT) is that a PT focuses on improving someone’s ability to move their 
body whereas an OT focuses on improving someone’s ability to perform daily living activities. Albeit oversimplified, 
when you think PT, think big muscle movement: gross motor skills with the arms, legs, and other large body parts, 
whereas when you think of OT, think fine motor movements, such as holding a pencil correctly, brushing one’s teeth, or 
learning to use a fork and knife to eat. 
 
5. Accommodations vs. Modifications? You may understand the difference between accommodations (often associated 
with Section 504 Plans) and modifications (IEPs), and you may have even seen this graphic before. I am sharing it now so 
that everyone has a good reference point between the two: 

https://udlguidelines.cast.org/


Strategy vs. Intervention vs. Accommodation vs. Modification
Strategy Intervention Accommodation Modification

Definition A loosely defined collective term
that is often used interchangeably
with the word “intervention”;
however strategies are generally
considered e�ective instructional
and behavioral practices rather
than a set of prescribed
instructional procedures,
systematically implemented.

Targeted instruction that is
based on specific student
needs. Interventions
supplement the  general
education
curriculum.

Interventions are a
systematic compilation of  well
researched or evidence based
specific instructional
strategies and techniques.
Interventions are generally
implemented for 6-8 weeks in
order to collect progress
monitoring data and to
measure a student’s
performance over time.

Strategies can become
interventions if it includes
step-by-step descriptions so
it can be implemented
consistently and replicated
by others.

A change made to the teaching or
testing procedures in order to
provide a student with access to
information and to create an equal
opportunity to demonstrate
knowledge and skills.

Accommodations are designed to
provide equity, not advantage.

A change in WHAT the
student is expected to learn
and/or demonstrate. While
a student may be working
on modified course content,
the subject area remains the
same as the rest of the
class.

Alterations that change,
lower, or reduce
expectations.

Since the curriculum is
changed, modifications are
usually only available to
students on an IEP.

Examples ● Cooperative learning
● Small Group Instruction
● Advanced Organizers
● Extra practice
● Break down lessons and tasks

into short discrete elements
● Use of hands-on activities
● Opportunities for repetition

and frequent practice of skills

Behavior:
● Check-in / Check Out

Program
● Mystery Motivator
● Behavior Contracts
● Discrete Trial Training

Academic:
● Repeated Reading
● Peer-assisted learning
● Explicit Timing
● Flashcard Drill & Practice
● Heggerty
● Phonics for Reading

● Seat near the teacher
● Use of a word bank for test
● Small group testing
● Extended time for assignments

and/or tests
● Provide with an extra set  of

textbooks at home
● Provide frequent breaks
● Repeat instructions
● Provide a copy of notes

On a multiple choice test all
other students have four
options and the specific student
only has two options.

Usually seen
as part of:

• Classroom
instruction

● Academic Intervention
Plans

● SIT Team Problem-Solving
● Behavior Intervention

Plans

● IEP  Accommodations Section
● 504 Accommodation Plan
● General Education Setting

• IEP – used if
student is on an

alternate curriculum


