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Building Admin: I believe that in our classrooms, PreK-12, it is important for everyone to have a sense of accountability 
without fear. “Accountability” meaning there is an expectation that goes into content planning and pedagogy that is in-
step with our district goals. “Without fear” meaning that progress towards those goals is on a continuum, that if our 
days, by average, are moving in the right direction that is a good thing, and we are given grace if a moment observed is 
an infrequent outlier to that direction. However, if a moment observed is one of those infrequent outliers, or several 
moments observed indicate the outlier behavior is more normal than an exception, we must be ready to have hard 
conversations that may challenge practices. 
 
I’m providing you with my “cheat sheet,” of sorts, for ELD and Sped, which I hope you keep in mind as you are spending 
time in classrooms and observing staff in an instructional capacity. This is for two reasons: (a) although I will make an 
earnest attempt to be in classrooms at all three levels daily, I cannot be everywhere at once, so I’m humbly asking for 
your eyes and ears to see these elements of instruction used in all classrooms; and (b) a reality is that if we are not 
aligned in making these a priority and letting our staff know as such, they will not happen in all classrooms, and the 
result is that some students, at no fault of their own, will suffer for it. Thank you for partnering with me on this. 
 

=== 
ELD: What is colloquially phrased as getting “miles on the tongue,” it is imperative that teachers are providing time for 
students to engage in structured academic conversation. Oral language production, for us, may be the largest single 
variable that our teachers can control that will immediately begin improving ELPA scores. Research shows that in terms 
of the amount of time ELs spend engaged in academic speaking is as high as 10% and as low as 2%-4%. In either case, 
that number is sobering, it is far too low, and it gives perfect context as to why some of our ELs take so long, if ever, to 
pass that test. 
 
Does it take time to allow students to talk in class?  Absolutely.  Is this the tension that many teachers feel because they 
have ‘x’ amount of curriculum to cover, and their pacing calendars do not appear to facilitate going any slower than they 
already are?  Sure. I would argue that sacrificing retention for speed ultimately does not get the teacher where they 
want to be either; an “inch deep and a mile wide” approach only benefits few. 
 
Given this, here are some strategies you could be looking for in an EL-rostered class: 

• Are your teachers requiring full-sentence answers, or are they just accepting a “Yes” or “No” response? This may 
seem trivial but giving ELs the time to formulate a full-sentence answer gives them the space to work on the skills 
they’re using with the ELD teachers (in their dedicated ELD blocks). 

• How often are students engaged in groupwork or paired work? 

• How often are students asked to read and explain the instructions? 

• How frequently does the teacher ask open-ended questions? 

• How frequently does the teacher provide excessive dialogue or explanations (“sage on the stage”)? 

• At GES and GMS mostly, teachers should be using the “my turn, your turn” echo method. When trying to elicit 
speech, our ELs benefit from hearing it correctly said first, then echoing it back. However, if they’re doing this 
alone (they’re the only ones speaking), they may feel shy or embarrassed as they second-guess themselves. So, 
this full-group choral response is important. The teacher must have an eye towards ELs during this strategy, and if 
she/he does not see ELs trying to echo back, the teacher resets it and tries again: “I didn’t see everyone speaking, 
let’s do that again.” 

 
 



SpEd: I believe we need to change a narrative in our district.  Although it may not seem like it on the surface, over the 
last 2+ years in this position I have seen us “other” our students on IEPs. “Othering,” in this case, is when we label 
students as different and not fitting in with the norms of their neurotypical peers. Research and common sense tell us 
that “othering” has detrimental effects on a student’s motivation, identity, and comfort in a school setting.  “Othering” 
reduces self-esteem and motivation and leads to feelings of exclusion and discrimination. A common example you may 
hear is when general education/content teachers say things like “Kristin’s kids” or “Marci’s kids” when referring a 
student’s case manager, or even more generalizing and saying, “Sped kids.” Although I do not believe anyone does this 
intentionally, I believe it is comfortable for some to not think of students on IEPs as their students as well – they can only 
take them so far, but the “real work” that will “catch them up” is done in the resource rooms.  This would be extremely 
problematic for anyone holding this position, even if done so without intentional malice.  
 
Certainly, SDI is done in resource room environments, but if we only think about supporting students on IEPs in that 
way, which is only a fraction of their day, we may miss significant time where gains can be made. Given this, here are 
some strategies you could be looking for in classes that have students with IEPs (or Section 504 plans): 

• Teachers using Universal Design for Learning principles to create accessible classrooms.  Common examples are: 
o Posted lesson goals 
o Different options to complete an assignment 
o Flexible workspaces 
o Providing students with regular feedback (one of the largest effect sizes of Hattie’s work) 
o Digital and audio text (to include giving students access to speech-to-text and text-to-speech*) 

• Teachings using a variety of instructional formats. Many of our classes are ideal for auditory learners.  Many of 
our students, including those on IEPs, benefit from learning environments that emphasize visual or kinesthetic 
learning. The fabric of all classrooms should include providing “multiple means of action and expression,” which 
allows our students on IEPs the opportunity to express their knowledge through the methods that work best for 
them. If the majority of a teacher’s pedagogy is monothematic, that is most likely not working for all students 
who need special education assistance.  

• Teachers should know their student’s IEP and Section 504 goals. This is self-explanatory, but not something you 
should assume is the case. If teacher’s do not know IEP/504 goals, they cannot be mindful of them, and many 
IEP goals extend into and are applicable in all learning environments. 

• Teachers should be given time to regularly check in with case managers. Our case managers are often on an 
island when we PLC, but they equally need to exchange with general education teachers. They need to be 
available to give and receive advice, to share and receive data (i.e., towards progress monitoring goals), etc.  If 
case managers are viewed as “separate” from the rest of the teaching staff, we’re exacerbating the “othering” of 
special education. 

 
*If an IEP modification or 504 accommodation lists text-to-speech or speech-to-text in a learning environment, this is 
non-negotiable, regardless of an educator’s opinion on the matter.  
 
In summary, when you are in classrooms and looking… 

…through your ELD lens: …through your SpEd lens: 

1. Are teachers requiring full-sentence answers? 1. Are teachers trying to integrate UDL in their 
classrooms? 

2. Are students frequently engaged in groupwork or 
paired work? 

2. Are teachers using a variety of instructional formats in 
their lesson planning and pedagogy? 

3. How often are students asked to read and explain the 
instructions? 

3. Do your teachers know their student’s IEP and 504 
goals? 

4. How frequently does the teacher ask open-ended 
questions? 

4. Are you giving time for your case managers and 
general education teams to PLC together? 

5. How frequently does the teacher provide excessive 
dialogue or explanations (“sage on the stage”)? 

 

6. How often do you hear the teacher using the “my turn, 
your turn” echo method (GES/GMS) 

 

 


